This article explores current dilemmas of status surrounding professional roles for the early years workforce through research into training for nursery nurses at Wellgarth Nursery Training School, London, from 1911 to 1939. It interrogates the issues through the lens of vocational habitus and feminine and emotional capital and draws comparison with contemporary training for Froebel teachers. The data identify maternalist discourse as a common factor in training for Wellgarth and Froebel students, with consequences for a gendered workforce. The research demonstrates that class was the key factor in the ability to pursue a career in nursery nursing or teaching, and shaped unique professional identities. The historical perspective sets current European and English policy on early years professional roles, and the plethora of recent literature on differentiated constructions of professionalism, which problematises conceptions of professional roles as caring or teaching, within a history dating back over one hundred years. The issues raised are pertinent to two strands of gender and education research recently addressed in Gender and Education by Warin and Gannerud (2014) and Tinkler and Jackson (2014) in the special issue on gender, teaching and care. Warin and Gannerud (2014) suggest that care and education are two aspects of pedagogy, existing in a complex relationship in which gender plays an influential role. Within this relationship, the act of caring, and the values associated with it, are inextricably associated with femininity, with implications for the work regarded as 'natural' to women. In this article, maternalist discourse is identified as hegemonic in the training of students at Wellgarth; arguably, it remains so today in the training of nursery nurses, with the attendant implications for the status accorded to the profession. Research into the history of nursery nurse training adds an illuminating dimension to current debates and recent developments in European and English Although there was a class distinction between enrolments at Wellgarth and Froebel, and educational requirements were very different, 3 both colleges sought to achieve acknowledgment of the professional status of their students. Yet, the maternalist discourse 3 FEI applicants were required to hold a high school leaving certificate, such as the Oxford and Cambridge
Introduction
The WIC sought to give the scheme status, firstly by asking Queen Mary to permit them to use the name King Edward Nursery Training School. Although she expressed sympathy for the work of the school, the Queen rejected the request. Undeterred, the WIC sought a Matron both with the requisite knowledge and the credentials to serve as a role model for the working-class girls who were their target; the advertisement in the Nursing Mirror specified: '[m]ust be gentlewoman and trained Nurse, with experience of infants and young children, and have special qualification for training girls' (ACC/3816/07/07/001. April 8. 1911). The plan for a day nursery or crèche for working mothers was quickly dropped in favour of providing a residential home for babies and young children. A newspaper cutting from 1957 reported that the crèche proposal had not proved popular; possibly cost may have been a factor but no record of the fee has come to light. An alternative reason emerged in a history of the school published in the school's magazine in 1966. This asserted that the early arrival of Dimples, a five-week old baby who was to be cared for on a daily basis by the students, identified the need for a residential scheme, rather than a crèche. Wellgarth charged five shillings a week for the 'Babies Boarding House', a fee out of reach of workingclass mothers and suggesting instead the targeting of middle-class families.
Vicarious and future mothers
Zimmern described Wellgarth training as 'for life, as well as professional work' (Zimmern 1911) . The preparation of the girls for motherhood, both vicarious, in their role as children's nurses, but also as future mothers, was a key theme in the school's publicity. An article headed 'New social scheme' in the Irish Catholic, December 1913, cited a speech by the Minister for Education in 1909 on the need for such training. This suggests that the work of the school can be seen as a response to the contemporary discourse of poor mothering (Lewis 1986; Ross 1990; Read 2011b) . In this way it links with the first 'School for Mothers' which opened in St Pancras in 1913, teaching mothercraft -nutrition and the virtues of cleanliness and good habits (Davin 1978) . In this respect, Zimmern's use of the term 'professional' is significant when comparing Wellgarth training with what was provided in Froebel colleges.
Although there was a class distinction between enrolments at Wellgarth and Froebel, and educational requirements were very different, 3 both colleges sought to achieve acknowledgment of the professional status of their students. Yet, the maternalist discourse shared by both groups of students undermined these attempts because their work was associated with mothering, regarded as an instinctual drive and thus not worthy of recognition (Wise 1932; Acker 1995 The day is surely passing when book-work was exalted above hand-work, and it will come more and more to be seen that the brain which can cook, wash, mend, make, nurse, think, order and organize is just as high in its way, and infinitely more necessary to the community than that which can remember, calculate, reason, lecture and criticise (ACC/3816/07/07/001. The Sign. 1912) Caring was a profession to be pursued for its own attributes and there is no suggestion that these two differentiated roles could or should be combined. Further, some of the qualities which the author attributes to the second role were also applicable to students pursuing Froebelian teacher-training; they also engaged in handwork and other practical tasks as well as developing core teaching skills of thinking, ordering and organizing.
The move to Wellgarth Road, Hampstead
From its opening in September 1911 with two students and one baby, the school quickly outgrew its premises in its large house in Hackney. By 1913, with twenty-two students and fifteen children, it was evident that larger premises were required. Open-Air Nursery School in Deptford, at Pritchard's 'Baby Consultations' in Marylebone and dental clinics, and attended lectures on hygiene at the Royal Sanitary Institute. These experiences were central to the training of the Wellgarth students and gave the Darlington trainees insight into the services provided for some of London's poorest children.
issues revolved around the social life of the students, for example when the wireless should be allowed, requests to go to bed early, which was granted as long as study notes were completed, and permission for social outings in winter, so that students could go out alone or in couples on free evenings. The school's long-serving second warden, Miss Talbot, kept a tight rein on student activities and required written parental consent for such outings (ACC/3816/07/01/039. 23 October 1933). When swimming baths were opened near to the Wellgarth premises, permission was sought from the college's consultant physician as to whether they should be allowed to go.
Wellgarth's regulation of it students provides a contrast to the much greater freedom enjoyed by students at the Froebel Educational Institute, although there were regulations regarding the time for returning from evening outings and overnight visitors. Partly this reflected the fact that they were around two years older on entry, but class may also have been a factor as staff and students shared cultural capital, indeed some students may have held greater capital than their tutors. The control imposed on Wellgarth students may be interpreted as preparation for their future lives as responsible carers in the homes of wealthy families, or in the strictly controlled institutional settings they entered. Arguably, it also represented a desire to eradicate any vestiges of working-class culture which might affect their employment prospects. The fact that there were so many names for this kind of work can be confusing. Nannies, mothers' helps, lady helps, nurses, lady nurses, children's nurses, nursemaids, nursery maids, nurse/generals, nurse/housekeepers, nursery governesses, babysitters (more common in America), and au pairs were all common. Some names were markers of class -the terms 'maid' and 'lady' disappeared in the second half of the twentieth century -and some indicated whether or not housework or teaching would be part of the job. Yet matching an occupational name to a role is not straightforward, as there is much overlap. (Holden 2012, unpaginated) Student record books were also used to document reports from employers; regrettably the The archive contains a wealth of photographic evidence, including commissioned photographs, from articles in the press and Barchard's personal album with thirty-two prints from her period of training, including children at play and outings to Hampstead Heath (ACC/3816/07/06/002). Visual depictions of Wellgarth students emerge as an important element in publicising the school and records show that articles for the press were delayed until photographs were available. Images were used to portray the order and respectability of students, always in uniform, indoors and out, and in a multiplicity of caring roles with babies and young children, either one to one or in groups. They were depicted at work in the laundry, tidying up their dormitories, knitting, learning to cook, attending lectures, in formal staff, student and children groups. These images conveyed the success of the school in eradicating any possible vestige of the working-class origins of its students and, given the success of Norland in portraying its brown-suited nannies, were an important element in attracting prospective employers, both in private homes and institutions. Habitus and capital (Bourdieu 1990; Bourdieu and Wacquant 1992; Reay 20004a) have proved a fruitful lens for theorists of professionalization, illuminating how professional identities are developed according to the specificities of particular learning trajectories which are accessible to some but not others. Further, habitus suggests that social subjectivity is not taught but acquired through experience (Bourdieu 1990 ' (Colley et al., 2003, 488) . As I have pointed out above, Wellgarth imposed a regulatory regime on its students, controlling behaviour both within the school and in the public sphere.
Roles and performances
Huppatz (2009) and capital can also serve to reinforce professional boundaries and operate against the development of an integrated workforce, as this historical data demonstrates.
• auxiliary staff /assistants, usually either unqualified or with a minimum qualification at upper secondary level.
These reflect what have long been traditions of practice in the UK and the Wellgarth students who are the focus of this research occupy the second category. Although Van Laere, et al (2012) Indeed, the whole notion of professionalism and professional identity is fraught with pitfalls for those attempting to grasp its essence (Urban 2008; Cable and Miller 2010; Miller, Dalli and Urban 2012) . This difficulty is reflected in the language of professional roles within the workforce (Adams 2008) -teacher, nursemaid, nanny, nursery nurse, nursery worker, practitioner, early years professional, and now early years educator and early years teacher. The multiplicity of titles creates anxiety and unease as individuals seek to situate themselves within a diverse workforce and it is questionable whether the new titles will serve to bring clarity within the English workforce.
Concluding reflections: (dis)continuities in past/present conceptualisations of caring roles
The data from Wellgarth present nursery nursing, under a variety of names, as a feminine profession grounded in long-established gendered and classed conceptions of roles. The class dimension of Wellgarth' students differentiated them from Froebelian trainees, who were firmly grounded in the wealthier ranks of the middle-class. Class continues to be a significant dimension of caring roles today, where it sits in a tripartite structure with emotional capital and gender (Reay 2000 (Reay , 2004b Osgood 2005; Colley 2006) . Feminine capital accrues from the emotional labour implicit in caring roles, yet this very quality undermines their status, a factor which also impacted on perceptions of teachers of young children who share responsibility for care as well as education. Wellgarth promoted vocational habitus in its students during an intense training in the practicalities of childcare and household management. In this way, it reflected contemporary discourse that workingclass girls required such training, a contrast with recent research findings which identified confidence in today's childcare trainees who articulated a view of their work as common sense and not something which, at root, required training (Vincent and Braun 2011) . The school sought to build status for its students and to instill a sense of personal and professional responsibility through close control of their lives, during training and subsequently. Students gained a powerful conception of the high moral purpose of their role in preparing the citizens of the future. Implicit in this is an irony, that these working-class girls were largely destined to care for the children of the wealthy, to prepare them for their lives as future citizens, in some cases possibly destined for responsible positions in the politico-economic sphere.
The historical data presented here suggests that current aims to achieve re-envisioned and integrated workforce is, as the plethora of literature on professionalism suggests, a challenge; indeed, some argue instead for a more fluid concept of professionalism(s). A second concern at the heart of current policy is to raise the status of work with young children, yet it is questionable whether new terminology for the English workforce, which simply excludes reference to caring, will achieve this laudable aim. As long as early years roles are articulated in maternalist rhetoric which proposes both the naturally feminine nature of the work and the moral value of emotional labour, it is unlikely that high status (intellectual, professional, financial) will accrue. Ultimately, until caring and training for carers is recognized in the socio-political sphere as a competency with equal capital to teaching and sharing essential elements, with recognition in parity of pay and qualification, little hope of achieving these aims seems likely. Yet, for Wellgarth students and today's
